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ABSTRACT 

Improving student behavior and maintaining school discipline remain central concerns for 

educational administrators, teachers, and policymakers in Cambodia, where schools 

navigate the competing pressures of cultural tradition, limited resources, and evolving 

community expectations. This study employed a qualitative phenomenological approach to 

generate descriptive and interpretive insight into how parents, school principals, teachers, 

and other institutional actors perceive and enact school discipline policies at the primary 

school level. Data were collected through structured in-depth interviews and open-ended 

questionnaires, with audio recordings and verbatim transcripts produced for all interview 

sessions. A total of 48 participants were selected through purposive sampling, comprising 

five school directors, five vice-directors, five librarians, 20 classroom teachers, four 

parents, two Buddhist monks, one non-governmental organization volunteer, and one 

representative each from the Ministry of Education Youth and Sport, a provincial 

department of education, and a district office of education, drawn from both public and 

private primary schools in Cambodia. Thematic analysis of the data identified four 

dimensions of student behavior, two domains of institutional disciplinary practice, and six 

categories of stakeholder involvement. Schools that demonstrated stronger coordination 

among stakeholders reported fewer students requiring formal disciplinary intervention. 

Four principal challenge clusters were identified, encompassing family disengagement, 

teacher capacity limitations, peer influence, and external cultural pressures. The findings 

underscore the need for adaptive, morally grounded, and collaboratively governed 

disciplinary frameworks that respond to the growing complexity of primary school 

environments in Cambodia. 

Keywords: Parental Involvement, Positive Behavior Support, School Discipline, 

Stakeholder Collaboration, Student Behavior 

  

https://journal.jfpublisher.com/index.php/sujana
https://doi.org/10.56943/sujana.v5i2.956
mailto:teacherhaisophan@gmail.com
mailto:teacherhaisophan@gmail.com


 

 

Stakeholder Collaboration in Managing Student Behavior and School Discipline:… 

SUJANA: Journal of Education and Learning Review Vol. 5, Issue. 2 (2026) 

2 

 

INTRODUCTION 

The history of formal schooling in Cambodia is deeply rooted in Buddhist 

monastic traditions, in which temples served as the primary sites of literacy 

development, moral instruction, and ethical conduct (Loeung & Nara, 2025; 

Suparmanto et al., 2023). Within these settings, student discipline was guided by a 

philosophy of duty and communal respect rather than punitive enforcement, with 

teachers modeling virtuous behavior as the principal means of behavioral guidance 

(Hansen, 2007). Colonial disruption throughout the late nineteenth and early 

twentieth centuries, combined with widespread socioeconomic hardship, 

progressively weakened this tradition by creating structural barriers that drew many 

children away from schooling entirely (Bao et al., 2025). These historical forces 

eroded the institutional capacity of schools to sustain their moral and civic 

functions, while simultaneously reshaping the expectations that families and 

communities held concerning student behavior. The legacy of this period continues 

to inform the values and tensions that characterize contemporary school discipline 

in Cambodia. 

In recent decades, Cambodian schools have progressively shifted away from 

authoritarian disciplinary models toward frameworks that emphasize restorative 

justice, positive behavior reinforcement, and proactive teacher-student 

communication (Cantera-Rios et al., 2024). The Royal Government of Cambodia, 

in collaboration with UNICEF, formally introduced the Positive Discipline 

Programme into public primary schools in 2015, training thousands of teachers and 

school directors in child-centered and non-punitive behavioral strategies. Research 

has consistently demonstrated that restorative practices can reduce disciplinary 

infractions and improve school climate by addressing the relational and contextual 

roots of misconduct rather than its surface manifestations (Acosta et al., 2016; 

Arrington, 2025). Despite this progress, significant challenges persist, particularly 

regarding resource disparities between urban and rural schools and the residual 

influence of culturally embedded norms surrounding authority and obedience. 

These tensions underscore the need for empirical investigation into how discipline 

is actually practiced, negotiated, and sustained within Cambodian school 

communities. 

This study is theoretically grounded in two complementary frameworks that 

together account for the multi-layered nature of student behavior. Bronfenbrenner's 

bioecological systems theory conceptualizes child development as the product of 

dynamic interactions between the individual and nested environmental systems, 

spanning the family and classroom, home-school linkages, institutional policy, and 

broader cultural values (El Zaatari & Maalouf, 2022). This framework is 

particularly well-suited to the Cambodian context, where student behavioral 

outcomes are shaped simultaneously by family socialization, school governance, 

community norms, and national policy directives. Bandura's social learning theory 
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complements this perspective by positing that children acquire behavioral patterns 

primarily through observation, modeling, and reinforcement within their immediate 

social environments (Asanjarani et al., 2022). Together, these frameworks support 

a multi-stakeholder analytical lens through which the roles of principals, teachers, 

parents, and community actors can be examined as mutually constitutive 

contributors to school disciplinary culture. 

A substantial body of literature has examined the relationship between 

disciplinary frameworks and student behavioral outcomes across diverse 

educational contexts. Lee et al. (2021) demonstrated, in a study involving 224 

elementary schools, that school-wide positive behavioral interventions significantly 

reduced disciplinary referrals and exclusionary outcomes across student 

populations differentiated by gender, race, and disability status. Their findings 

underscored the importance of institutional consistency and administrative 

leadership in sustaining behavioral improvement at the system level. Calderon-

Villarreal et al. (2025) further found that parental involvement barriers, including 

low socioeconomic status and demanding work schedules, substantially 

undermined students' capacity for self-regulated behavior, indicating that effective 

discipline management must extend beyond school boundaries into family and 

community spheres. 

Further scholarship has explored how restorative and collaborative 

approaches reshape behavioral norms within schools. Lodi et al. (2021), in a 

systematic review of restorative justice applications across multiple educational 

contexts, established that structured restorative circles, peer mediation, and 

restorative conferences are among the most effective tools for improving school 

climate and building prosocial competencies. In the Southeast Asian context 

specifically, Ruos et al. (2025) found that autonomy-supportive instructional 

behaviors exerted significant positive effects on learning motivation among 

Cambodian high school students, reinforcing the view that behavioral management 

is intrinsically linked to pedagogical quality. These findings collectively affirm that 

disciplinary outcomes are best addressed through coordinated, multi-actor 

engagement rather than isolated administrative responses. 

Despite this growing body of literature, comparatively little empirical 

research has examined the specific mechanisms through which multi-stakeholder 

collaboration shapes disciplinary culture in Cambodian primary schools. Much of 

the existing scholarship draws on Western institutional frameworks or relies 

predominantly on quantitative outcome measures, limiting its applicability to the 

sociocultural and policy landscape of Cambodia. There is a notable absence of 

studies that simultaneously capture the perspectives of school administrators, 

teachers, parents, community leaders, religious figures, and governmental officials 

within the same institutional setting. The present study addresses this gap through 

a qualitative case study design that documents the lived experiences of multiple 

stakeholder groups across public and private primary schools in Cambodia. The 
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study is guided by three research questions: (1) How do school principals 

collaborate with stakeholders to enhance student behavior and school discipline? 

(2) What challenges are encountered in efforts to improve student behavior and 

school discipline? (3) What measures have been adopted to address these 

challenges? 

The novelty of this study lies in its deliberate integration of diverse 

institutional voices within a unified ecological and social learning theoretical 

framework, applied to the specific historical and policy context of Cambodia. By 

incorporating perspectives from Ministry of Education representatives, school 

directors, classroom teachers, parents, monks, and non-governmental organization 

volunteers, this research produces contextually grounded findings that extend 

beyond the generalized prescriptions found in the broader international literature. 

The study does not merely describe disciplinary conditions but maps the 

stakeholder dynamics that either facilitate or obstruct effective discipline 

management in practice. These insights are intended to inform policymakers, 

school administrators, and community stakeholders seeking to develop more 

coherent, equitable, and culturally appropriate disciplinary frameworks at the 

primary school level in Cambodia and comparable developing country contexts. 

LITERATURE REVIEW 

School Leadership and Institutional Governance of Discipline 

School principals occupy a central role in shaping the disciplinary culture of 

educational institutions (Nurhemah & Putri, 2025). Their leadership decisions, 

including the policies they set, the professional development they facilitate, and the 

norms they model, directly influence how discipline is enacted across classrooms 

and communicated to families. Owens and McLanahan (2020) demonstrated that 

the relationships among principals, assistant principals, and teachers are critical 

determinants of how school-wide disciplinary practices are structured and applied, 

with principal modeling of non-punitive approaches shown to reduce both 

exclusionary outcomes and disparities across student groups. This underscores the 

importance of administrative coherence in translating policy intent into consistent 

disciplinary practice. 

The vice-principal's role extends beyond policy enforcement to include 

instructional coaching, conflict mediation, and the development of individualized 

behavioral plans for students with persistent conduct concerns (Ho et al., 2024). 

Effective deputy leadership involves sustained communication with teachers to 

monitor behavioral trends, guide classroom management responses, and ensure that 

disciplinary decisions are both fair and educationally purposeful. Dutta and Sahney 

(2022) confirmed that principal instructional leadership, when aligned with a 

positive school climate, produced measurable improvements in teacher 

performance and student achievement, illustrating how governance-level decisions 

cascade into classroom-level outcomes. In the Cambodian context, where formal 
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administrative structures are still maturing, the collaborative exercise of leadership 

between directors and vice-directors is particularly significant in establishing the 

predictability and fairness that effective discipline requires. 

Library and resource staff, while less frequently discussed in disciplinary 

literature, also contribute to the behavioral ecology of schools by offering 

structured, non-punitive learning environments that can serve as alternatives to 

exclusionary discipline (Merga, 2021). These personnel often develop informal 

relational knowledge of students that informs early identification of behavioral 

risks. Pollock et al. (2025) noted that principals allocate considerable time to 

student discipline and attendance issues, frequently experiencing emotional strain 

in doing so, which suggests that distributing disciplinary responsibilities across a 

wider range of staff is a practical strategy for sustaining institutional capacity. 

Recognizing this distributed dimension of governance is essential to understanding 

how Cambodian primary schools negotiate the daily complexity of behavioral 

management. 

Teacher Practice and Classroom Behavioral Management 

Teachers are the most direct institutional agents of behavioral guidance, 

operating at the intersection of policy directives and students' lived school 

experiences. Effective classroom management encompasses not only the 

establishment of clear expectations and consistent consequences, but also the 

cultivation of supportive teacher-student relationships that reduce the motivation 

for disruptive behavior in the first place (Islam & Ahammad, 2025). Chow et al. 

(2024), in a systematic meta-review of classroom management measures across 

primary and secondary settings, found that high-quality management is 

characterized by proactive scheduling, responsive relational practice, and structured 

student engagement rather than by reactive or punitive strategies. These findings 

reinforce the view that classroom order is a product of relational investment as 

much as procedural enforcement. 

Professional development plays a decisive role in equipping teachers with the 

skills needed to manage diverse behavioral presentations. Korpershoek et al. 

(2016), in an updated meta-analysis encompassing 76 controlled intervention 

studies, confirmed that classroom management interventions produce small but 

statistically significant improvements in students' behavioral, social-emotional, and 

motivational outcomes in primary education, particularly when interventions 

address teacher-student relationships alongside behavioral strategies. Teachers in 

Cambodia frequently manage large and heterogeneous classrooms with limited 

access to specialized support, making the quality and consistency of pre-service and 

in-service training a pressing policy concern (Banh, 2025; Sok & Heng, 2024). 

Developing teachers' capacity for data-informed behavioral decision-making, 

trauma-sensitive communication, and social-emotional learning integration is 

therefore an institutional priority that the present study sought to explore. 
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Parental Involvement and Community Engagement in School Discipline 

Parental involvement represents one of the most robust predictors of positive 

student behavioral and academic outcomes documented in the educational research 

literature.  Kim (2022) second-order meta-analysis synthesizing over 1,100 primary 

studies across 23 meta-analyses found that parental involvement, particularly in the 

form of high academic expectations and consistent home-school communication, 

yielded a positive effect on student learning. When families and schools operate as 

coordinated partners, students receive consistent behavioral guidance across 

domestic and institutional contexts, which substantially strengthens the 

effectiveness of school-based disciplinary frameworks. The establishment of 

structured and culturally responsive channels of communication between teachers 

and parents is therefore a foundational element of any coherent approach to 

discipline management (Nafisah et al., 2023). 

However, access to meaningful parental involvement is not equally 

distributed across all family contexts. Calderon-Villarreal et al. (2025) found that 

barriers including low socioeconomic status, demanding employment, limited 

educational backgrounds, and language differences substantially reduced parental 

participation in school life, with direct consequences for students' capacity for self-

regulation and behavioral compliance. These findings are particularly pertinent to 

the Cambodian primary school context, where many families in rural and peri-urban 

areas face compounding socioeconomic pressures that limit their capacity to engage 

with schools. Addressing these barriers requires schools to design flexible, 

inclusive, and culturally sensitive engagement strategies rather than relying on 

conventional attendance-based models of parental participation. 

Community actors, including non-governmental organizations, religious 

institutions, and local governance bodies, constitute an additional layer of 

behavioral influence that is often underutilized in formal disciplinary planning 

(Ngulube et al., 2024). In Cambodia, where Buddhist monks and community elders 

retain significant moral authority, their participation in school life can reinforce 

prosocial norms and provide students with extended networks of ethical guidance 

(Loeung & Phal, 2025). Asanjarani et al. (2022) demonstrated, drawing on social 

learning theory, that parental disciplinary strategies significantly mediate the 

relationship between family environment and students' academic conduct, 

suggesting that community-level interventions targeting parenting norms and 

practices can complement school-based behavioral programs. The present study 

examines how these multi-actor relationships are negotiated and sustained within 

the specific institutional and cultural landscape of Cambodian primary education. 

RESEARCH METHODOLOGY 

This study adopted a qualitative research approach grounded in a 

phenomenological design, which was selected for its capacity to illuminate the lived 
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experiences and situated perspectives of individuals directly involved in the 

governance and practice of school discipline (Creswell & Creswell, 2023). 

Phenomenological inquiry is particularly well-suited to educational contexts in 

which institutional phenomena are experienced differently across roles and settings, 

as it enables researchers to move beyond surface-level descriptions and engage with 

the subjective meanings that participants attach to their experiences (Alhazmi & 

Kaufmann, 2022). The research was conducted across both public and private 

primary schools in Cambodia, involving a total of 48 purposively selected 

participants whose roles afforded direct and varied engagement with student 

behavioral management. These included five school directors, five vice-directors, 

five librarians, 20 classroom teachers, four parents, two Buddhist monks, one 

representative each from the Ministry of Education, the Provincial Department of 

Education, and a District Office of Education, and one non-governmental 

organization volunteer. Purposive sampling was employed throughout the selection 

process, guided by the principle that participants should be chosen on the basis of 

their capacity to provide information-rich accounts relevant to the research 

questions rather than for the purpose of statistical representativeness (Ahmad & 

Wilkins, 2025). This sampling strategy ensured that the full spectrum of 

institutional actors shaping disciplinary culture in Cambodian primary schools was 

represented within the study's participant group. 

Data were collected through two primary instruments: structured in-depth 

interviews and open-ended questionnaires. Semi-structured interviews were 

conducted individually with each participant, following a protocol that allowed 

sufficient flexibility to probe emergent issues while maintaining focus on the three 

core research questions (Ruslin et al., 2022). All interviews were audio-recorded 

with participants' informed consent and subsequently transcribed verbatim to 

preserve the integrity of participants' own words and expressions. Open-ended 

questionnaires were administered as a supplementary instrument to capture written 

reflections that participants may not have articulated readily in face-to-face settings, 

thereby broadening the evidential base available for analysis. Data analysis 

proceeded through thematic analysis, involving iterative cycles of reading, coding, 

and categorization to identify patterns of meaning across the full dataset. Member 

checking and peer debriefing were employed as primary strategies for establishing 

the trustworthiness and credibility of the findings, consistent with established 

standards for rigorous qualitative inquiry (Johnson et al., 2020). Ethical 

considerations were observed throughout the study, including the assurance of 

voluntary participation, confidentiality of responses, and the right of participants to 

withdraw at any stage without consequence. 

RESULT AND DISCUSSION 

The findings of this study are organized around three interconnected areas 

that correspond directly to the research questions: student behavior patterns and 
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participation, institutional disciplinary structures and stakeholder roles, and the 

challenges that impede effective discipline management. Data were drawn from 

structured in-depth interviews and open-ended questionnaires administered to 48 

purposively selected participants across public and private primary schools in 

Cambodia. The thematic analysis produced a rich set of themes and sub-themes that 

are presented and discussed below, with each section drawing on representative 

participant voices alongside interpretive commentary that situates the findings 

within the broader scholarly literature. 

Student Behavior Patterns: Participation, Respect, and Misbehavior 

Across all participant groups, student behavior emerged as the most 

frequently discussed and consequential theme, functioning as what grounded 

theorists would call a central or axial category around which all other disciplinary 

concerns converged. The thematic analysis identified four primary dimensions of 

student behavior: active participation in learning, demonstration of respect toward 

teachers and peers, engagement with academic work, and engagement in forms of 

misbehavior. These dimensions are summarized in Table 1 below. 

Table 1 Themes and Sub-themes of Student Behavior 

Theme Sub-theme Indicators / Examples 

Theme 1: 

Student 

Participation 

Class Participation 

School Participation 

Discussion and debate; group and 

individual work; presentations; games; 

seeking help; asking questions (P01); 

showcasing talents; holding contests; 

maintaining a clean environment (P09) 

Theme 2: 

Student 

Respect 

Respect for teachers; 

Respect for peers; 

Gratitude; Respect for 

the learning 

environment 

Active listening; following instructions; 

kindness and empathy; inclusion; 

conflict resolution; expressing thanks; 

acknowledging effort; mindfulness and 

reflection 

Theme 3: 

Academic 

Work 

Assignments; 

Productive learning 

activities; Note-taking; 

Test preparation 

Taking care of facilities; proper use of 

equipment; respecting rules; noise 

control; reporting concerns (P13) 

Theme 4: 

Student 

Misbehavior 

Verbal Bullying 

Physical Bullying 

Insults; teasing; threats; harassment; 

exclusion; manipulation; hitting; 

kicking; pushing; theft of belongings; 

attention-seeking; passive-aggressive 

behavior (P15) 

Source: Author’s Analysis (2025) 

Student participation was described by participants as one of the most reliable 

indicators of positive behavioral orientation. One principal (ID=P01) stated that 
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structuring lessons to invite debate, questioning, and collaborative problem-solving 

produced students who were more invested in maintaining orderly conduct, as 

active engagement gave them a sense of ownership over their learning environment. 

This finding aligns with research demonstrating that class participation directly 

supports student motivation and academic performance when teachers provide 

structured feedback on student contributions (Ley et al., 2022). Respect-related 

behaviors, including active listening, conflict resolution, and expressions of 

gratitude, were similarly linked by participants to the relational quality of teacher-

student interactions rather than to formal rule-following. Student misbehavior, by 

contrast, was documented across two broad categories: verbal bullying, 

encompassing insults, teasing, threats, and social exclusion, and physical bullying, 

encompassing hitting, pushing, theft, and forced actions. These behavioral 

categories are consistent with internationally recognized typologies of school 

bullying and their associated psychosocial consequences (Adams & Hannum, 

2018). 

Institutional Disciplinary Structures and Stakeholder Roles 

The second major finding concerns the disciplinary structures that 

Cambodian primary schools have developed and the roles that multiple stakeholder 

groups play within them. Participants described two overlapping dimensions of 

institutional discipline: the specific disciplinary actions applied in response to 

student misconduct, and the broader school regulations that establish behavioral 

expectations. These are presented in Table 2 below. 

Table 2 Themes and Sub-themes of School Discipline 

Theme Sub-theme Indicators / Examples 

Theme 1: 

Disciplinary 

Actions 

Academic 

Punishment; Verbal 

Warnings; Labor as 

Punishment 

Copying or reciting lessons; extra homework; 

detention; academic probation; positive 

reinforcement; letter of apology; referral to 

principal; suspension; expulsion (P15, P27) 

Theme 2: 

School 

Regulations 

Dress code; 

Punctuality; Health 

and safety; Special 

education 

regulations 

Standardized uniforms; dress guidelines; 

time-out; gardening tasks; community 

service; attendance records; 

excused/unexcused absences; health and 

hygiene; anti-discrimination provisions for 

students with disabilities (P17, P28, P11) 

Source: Author’s Analysis (2025) 

Disciplinary actions in the schools studied ranged from academically oriented 

responses, such as copying or reciting lessons, extra homework, and academic 

probation, to more formal measures, including verbal warnings, referral to the 

principal, suspension, and in serious cases, expulsion. Positive reinforcement was 
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identified by participant P15 as an important complement to corrective responses, 

a finding that directly supports the literature on positive behavioral interventions 

and their effectiveness in reducing exclusionary discipline outcomes (Lee et al., 

2021). School regulations covered dress code, punctuality, health and safety, and, 

notably, specific protections for students with disabilities, with participant P11 

emphasizing that preventing discrimination against disabled students was an 

explicit institutional priority. The involvement of six distinct stakeholder groups 

was documented, spanning the Ministry of Education, school leadership, teachers, 

parents, Buddhist monks, and non-governmental organizations, each contributing 

to the disciplinary culture through a distinct but overlapping set of functions. 

Ministry-level engagement focused on policy development, curriculum integration, 

and teacher training, while school directors concentrated on setting expectations, 

monitoring behavioral data, and celebrating positive conduct. Monks contributed 

through moral instruction, mindfulness practices, and community engagement, and 

NGO representatives provided anti-bullying programs, mentoring services, and 

capacity-building support for both teachers and parents. 

This multi-actor configuration of school discipline governance provides 

empirical support for the application of Bronfenbrenner's bioecological systems 

theory in the Cambodian educational context (El Zaatari & Maalouf, 2022). The 

findings confirm that student behavioral outcomes are not shaped by classroom 

dynamics alone but by the cumulative and interactive influence of family, school, 

community, and national policy environments. The governance structures identified 

in this study extend and enrich the theoretical framework applied in the introduction 

by demonstrating concretely how each systemic layer contributes to the disciplinary 

culture of primary schools in Cambodia. 

Challenges in Improving Student Behavior and School Discipline 

The third major area of findings concerns the challenges that participants 

identified as limiting the effectiveness of existing disciplinary efforts. Four thematic 

clusters of challenges were identified, as presented in Table 3 below. 

Table 3 Themes and Sub-themes of Challenges in Improving Student Behavior 

Theme Sub-theme Indicators / Examples 

Theme 1: 

Family 

Factors 

Collaboration; Family 

behavior; Family 

attitudes; Domestic 

violence; Financial 

problems 

Insufficient monitoring time; lack of 

guidance; poor collaboration with 

neighbors and teachers (P13); bad role 

modeling; spoiling children; children not 

following parental advice (P16, P18) 

Theme 2: 

Teacher 

Factors 

Classroom management 

issues; Teacher 

collaboration 

Weak classroom interventions; lack of 

clear instruction; poor relationship-

building with parents and community 

(P13, P19) 
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Theme Sub-theme Indicators / Examples 

Theme 3: 

Peer 

Influence 

Peer pressure; Gang 

behavior; Drug abuse 

Disruptive classroom behavior; gang 

involvement; substance abuse; negative 

peer pressure (P27) 

Theme 4: 

Cultural 

Factors 

External cultural 

influence; Disrespectful 

behavior 

Inappropriate media and clothing 

influences from foreign cultures; 

disrespectful conduct toward teachers and 

peers (P23) 

Source: Author’s Analysis (2025) 

Family-related factors were identified as the most pervasive source of 

disciplinary challenge. Participants described situations in which parents lacked 

sufficient time to monitor children's behavior, provided inconsistent or absent 

behavioral guidance, or inadvertently reinforced problematic conduct through 

permissiveness. Participant P16 noted that children who received poor behavioral 

modeling at home frequently exhibited the same patterns in school, while 

participant P18 described instances in which parents' tendency to shield children 

from consequences undermined teachers' disciplinary efforts. These observations 

resonate strongly with the findings of Calderon-Villarreal et al. (2025), who 

demonstrated that parental involvement barriers arising from socioeconomic 

pressure and limited educational background directly undermine students' capacity 

for self-regulation, and with Asanjarani et al. (2022), who confirmed through a 

social learning framework that parental disciplinary strategies significantly mediate 

students' academic conduct. 

Teacher-related challenges centered on weaknesses in classroom 

management capacity and insufficient collaboration between teachers and the wider 

school community. Several participants highlighted that when teachers lacked the 

skills to deliver clear, engaging instruction, students became disengaged and more 

prone to disruptive behavior, creating a cycle in which poor pedagogy and poor 

conduct reinforced one another. This finding directly supports Korpershoek et al. 

(2016) meta-analytic conclusion that classroom management interventions must 

address teacher-student relationships and instructional quality in tandem, not 

merely procedural behavioral responses. Peer influence and cultural factors 

constituted additional challenge clusters, with participants reporting concerns about 

gang-related activity in surrounding communities, substance exposure, and the 

disruptive influence of foreign media content on students' behavioral expectations 

and dress norms. Adams and Hannum (2018) similarly found, in a multilevel study 

across Chinese schools, that peer group dynamics and the competitive social 

atmosphere of schools significantly amplified bullying and conduct problems, 

suggesting that peer-level behavioral norms require targeted institutional attention. 
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Taken together, the findings of this study largely support and extend the body 

of research cited in the introduction, while also producing contextually specific 

insights that the existing literature had not fully articulated. The study's 

confirmation that active student participation and relational respect between 

teachers and students are central to positive behavioral outcomes extends the 

findings of Ruos et al. (2025), who demonstrated in a Cambodian high school 

context that autonomy-supportive teaching significantly improved student 

motivation. The present study adds to this by showing that these relational dynamics 

are equally operative at the primary school level and are strongly mediated by the 

quality of stakeholder collaboration around behavioral norms rather than by 

instructional factors alone. 

The multi-stakeholder governance structure documented in this study extends 

rather than contradicts the findings of Lee et al. (2021) on school-wide positive 

behavioral interventions. While Lee et al. (2021) established the effectiveness of 

system-level behavioral frameworks within a predominantly quantitative, Western 

school context, the present study demonstrates that comparable multi-actor 

coordination occurs organically in Cambodian primary schools through culturally 

specific channels, including the moral authority of Buddhist monks and the 

community engagement functions of NGOs. This finding suggests that the 

applicability of positive behavioral systems theory to non-Western educational 

contexts is broader than previously demonstrated, provided that culturally 

embedded actors are recognized as legitimate components of the disciplinary 

ecosystem rather than supplementary additions. 

The study's findings on family-related challenges and peer influence as 

impediments to effective discipline management both support and extend the 

conclusions of Lodi et al. (2021), who found in their systematic review that 

restorative practices succeed most fully when they are embedded in broader 

relational and community contexts. The Cambodian case reinforces this conclusion 

by showing that restorative or positive disciplinary approaches are systematically 

undermined when the family and community layers of the bioecological system are 

not functioning in alignment with school-level expectations. This represents an 

important contribution to the literature: it positions family-school misalignment not 

merely as a contextual challenge but as a fundamental structural issue that any 

effective disciplinary framework in developing country contexts must explicitly 

address. Future research and policy development should therefore focus on 

designing structured family engagement models that are sensitive to the 

socioeconomic realities and cultural norms of Cambodian communities, rather than 

adopting family involvement approaches designed for more resource-advantaged 

settings. 
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CONCLUSION 

This study set out to examine how multi-stakeholder collaboration shapes 

student behavior and school discipline in Cambodian primary schools, what 

challenges impede effective disciplinary management, and what strategies have 

been adopted in response. The findings reveal that disciplinary culture in these 

schools is sustained through the coordinated, though not always formalized, 

engagement of a broad network of actors spanning school leadership, classroom 

teachers, parents, Buddhist monks, non-governmental organizations, and 

governmental bodies at the district, provincial, and national levels. Institutional 

disciplinary practices encompass a continuum of responses, from academically 

oriented corrective measures such as repeated lesson recitation and additional 

assignments to more formal sanctions including suspension and expulsion, 

alongside regulatory frameworks governing dress, punctuality, health, and the 

rights of students with disabilities. These structures reflect a system in active 

transition, moving away from purely punitive approaches toward frameworks that 

incorporate positive reinforcement, restorative communication, and community-

based moral guidance. 

Despite these institutional efforts, four persistent challenge domains were 

identified as substantially limiting disciplinary effectiveness: family-level 

disengagement, teacher capacity constraints, peer and gang-related influences, and 

the disruptive impact of external cultural pressures on students' behavioral norms. 

The most consequential of these is the misalignment between home and school 

behavioral expectations, arising from insufficient parental monitoring, inconsistent 

reinforcement of school rules within the domestic environment, and structural 

barriers that prevent many families from participating meaningfully in school life. 

The cultural challenge dimension, encompassing the influence of foreign media, 

peer group norms, and community-level gang activity, adds a layer of complexity 

that is specific to Cambodia's current period of rapid social and economic change 

and that existing disciplinary frameworks have not yet adequately addressed. Taken 

together, these challenges confirm that disciplinary improvement cannot be 

achieved through school-level intervention alone but requires the sustained 

alignment of family, community, and institutional action. 

The findings carry several practical implications for policymakers, school 

administrators, and community stakeholders. Schools are recommended to establish 

structured monthly home-school communication cycles, utilize counseling facilities 

as dedicated spaces for addressing culturally sensitive behavioral concerns, and 

deepen institutional partnerships with local religious leaders and community 

organizations to reinforce moral education beyond the classroom. At the policy 

level, the Ministry of Education, Youth and Sport is encouraged to develop 

contextually adapted family engagement frameworks that acknowledge the 

socioeconomic realities of Cambodian households and equip schools with the 
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resources needed to sustain meaningful parental outreach. Future research should 

employ longitudinal and mixed-methods designs to assess the sustained impact of 

specific stakeholder collaboration models on student behavioral outcomes, and 

should extend inquiry to secondary school settings and rural communities where 

disciplinary challenges may differ substantially from those documented in this 

study. 

REFERENCES 

Acosta, J. D., Chinman, M., Ebener, P., Phillips, A., Xenakis, L., & Malone, P. S. 

(2016). A Cluster-Randomized Trial of Restorative Practices: An Illustration 

to Spur High-Quality Research and Evaluation. Journal of Educational and 

Psychological Consultation : The Official Journal of the Association for 

Educational and Psychological Consultants, 26(4), 413–430. 

https://doi.org/10.1080/10474412.2016.1217488 

Adams, J., & Hannum, E. (2018). School Violence in China: A Multilevel Analysis 

of Student Victimization in Rural Middle Schools. In Research in the 

Sociology of Education (pp. 41–69). Emerald Publishing Limited. 

https://doi.org/10.1108/S1479-353920180000020003 

Ahmad, M., & Wilkins, S. (2025). Purposive sampling in qualitative research: a 

framework for the entire journey. Quality & Quantity, 59(2), 1461–1479. 

https://doi.org/10.1007/s11135-024-02022-5 

Alhazmi, A. A., & Kaufmann, A. (2022). Phenomenological Qualitative Methods 

Applied to the Analysis of Cross-Cultural Experience in Novel Educational 

Social Contexts. Frontiers in Psychology, 13. 

https://doi.org/10.3389/fpsyg.2022.785134 

Arrington, M. E. (2025). Using Restorative Justice as a Strategy To Improve School 

Climate in Southern California High Schools [University of Redlands]. 

https://doi.org/10.26716/redlands/doctor/2025.2 

Asanjarani, F., Aghaei, K., Fazaeli, T., Vaezi, A., & Szczygieł, M. (2022). A 

Structural Equation Modeling of the Relationships Between Parenting Styles, 

Students’ Personality Traits, and Students’ Achievement Goal Orientation. 

Frontiers in Psychology, 12. https://doi.org/10.3389/fpsyg.2021.805308 

Banh, H. (2025). A National Survey on Supporting K–12 Teachers in Cambodia 

through Professional Development and Teaching Guides. Journal of General 

Education and Humanities, 4(3), 803–818. 

https://doi.org/10.58421/gehu.v4i3.441 

Bao, F., Martens, K., & Windzio, M. (2025). Education policy between persistence 

and change: grand transformations processes and cultural spheres in the case 

of Cambodia. Frontiers in Education, 10. 

https://doi.org/10.3389/feduc.2025.1604793 

Calderon-Villarreal, A., Garcia-Hernandez, A., Olvera-Gonzalez, R., & Elizondo-

Garcia, J. (2025). Parental Involvement Barriers and Their Influence on 

Student Self-Regulation in Primary Education. Education and Urban Society, 

57(4), 327–346. https://doi.org/10.1177/00131245251314489 

Cantera-Rios, J.-R., Zegarra-Salazar, N., Mendez-Vergaray, J., & Flores, E. (2024). 

School restorative justice, restorative discipline rather than punishment: a 



 

 

Stakeholder Collaboration in Managing Student Behavior and School Discipline:… 

SUJANA: Journal of Education and Learning Review Vol. 5, Issue. 2 (2026) 

15 

 

systematic review. International Journal of Evaluation and Research in 

Education (IJERE), 13(3), 1775. https://doi.org/10.11591/ijere.v13i3.25485 

Chow, J. C., Sayers, R., Fu, Y., Granger, K. L., McCullough, S., Kingsbery, C., & 

Morse, A. (2024). A Systematic Meta-Review of Measures of Classroom 

Management in School Settings. Assessment for Effective Intervention, 49(2), 

60–74. https://doi.org/10.1177/15345084231208671 

Creswell, J. W., & Creswell, J. D. (2023). Research design: Qualitative, 

quantitative, and mixed methods approaches (Sixth). SAGE Publication, Inc. 

Dutta, V., & Sahney, S. (2022). Relation of principal instructional leadership, 

school climate, teacher job performance and student achievement. Journal of 

Educational Administration, 60(2), 148–166. https://doi.org/10.1108/JEA-

01-2021-0010 

El Zaatari, W., & Maalouf, I. (2022). How the Bronfenbrenner Bio-ecological 

System Theory Explains the Development of Students’ Sense of Belonging 

to School? Sage Open, 12(4). https://doi.org/10.1177/21582440221134089 

Hansen, A. (2007). Modernist Reform in Khmer Buddhist History. Siksacak. 

Ho, J., Shaari, I., & Kang, T. (2024). The distribution of leadership between vice-

principals and principals in Singapore. International Journal of Leadership 

in Education, 27(1), 179–199. 

https://doi.org/10.1080/13603124.2020.1849811 

Islam, N. M. N. H., & Ahammad, N.-A.-R. B. (2025). A Thematic Review of the 

Role of Positive Teacher-Student Relationships in English Classroom 

Management Success. Journal of English Language Teaching and 

Linguistics, 10(2), 289. https://doi.org/10.21462/jeltl.v10i2.1580 

Johnson, J. L., Adkins, D., & Chauvin, S. (2020). A Review of the Quality 

Indicators of Rigor in Qualitative Research. American Journal of 

Pharmaceutical Education, 84(1), 7120. https://doi.org/10.5688/ajpe7120 

Kim, S. (2022). Fifty years of parental involvement and achievement research: A 

second-order meta-analysis. Educational Research Review, 37, 100463. 

https://doi.org/10.1016/j.edurev.2022.100463 

Korpershoek, H., Harms, T., de Boer, H., van Kuijk, M., & Doolaard, S. (2016). A 

Meta-Analysis of the Effects of Classroom Management Strategies and 

Classroom Management Programs on Students’ Academic, Behavioral, 

Emotional, and Motivational Outcomes. Review of Educational Research, 

86(3), 643–680. https://doi.org/10.3102/0034654315626799 

Lee, A., Gage, N. A., McLeskey, J., & Huggins-Manley, A. C. (2021). The Impacts 

of School-Wide Positive Behavior Interventions and Supports on School 

Discipline Outcomes for Diverse Students. The Elementary School Journal, 

121(3), 410–429. https://doi.org/10.1086/712625 

Ley, T., Tammets, K., Sarmiento-Márquez, E. M., Leoste, J., Hallik, M., & Poom-

Valickis, K. (2022). Adopting technology in schools: modelling, measuring 

and supporting knowledge appropriation. European Journal of Teacher 

Education, 45(4), 548–571. https://doi.org/10.1080/02619768.2021.1937113 

Lodi, E., Perrella, L., Lepri, G. L., Scarpa, M. L., & Patrizi, P. (2021). Use of 

Restorative Justice and Restorative Practices at School: A Systematic 

Literature Review. International Journal of Environmental Research and 

Public Health, 19(1), 96. https://doi.org/10.3390/ijerph19010096 

Loeung, D. B., & Nara, N. (2025). THE IMPORTANCE OF BUDDHIST 



 

 

Stakeholder Collaboration in Managing Student Behavior and School Discipline:… 

SUJANA: Journal of Education and Learning Review Vol. 5, Issue. 2 (2026) 

16 

 

EDUCATION AND HUMAN RESOURCE DEVELOPMENT AT PREY 

SPEU PRIMARY SCHOOL, CAMBODIA. SUJANA (Education and 

Learning Review), 4(4), 23–42. https://doi.org/10.56943/sujana.v4i4.905 

Loeung, D. B., & Phal, D. S. (2025). THE ROLE OF BUDDHIST EDUCATION 

IN MONASTIC PRIMARY SCHOOLS: A CASE STUDY OF WAT PREY 

SPEU, CAMBODIA. Journal of Multidisciplinary Research, 4(4), 71–85. 

https://doi.org/10.56943/jmr.v4i4.831 

Merga, M. K. (2021). Libraries as Wellbeing Supportive Spaces in Contemporary 

Schools. Journal of Library Administration, 61(6), 659–675. 

https://doi.org/10.1080/01930826.2021.1947056 

Nafisah, Sobry, M., & Khairul Huda. (2023). Sinergitas Peran Guru dan Orang Tua 

Dalam Meningkatkan Kedisiplinan Siswa Melalui Mata Pelajaran Akidah 

Akhlak Kelas III MIN 1 Kota Mataram. SEMESTA: Jurnal Ilmu Pendidikan 

Dan Pengajaran, 1(1), 55–65. https://doi.org/10.70115/semesta.v1i1.4 

Ngulube, M., Kalumbi, M. M., & Siakalima, D. (2024). Exploring Intricacies of 

School-community Collaboration in Managing School Discipline: A Case of 

Selected Secondary Schools in Chingola District, Zambia. Asian Journal of 

Education and Social Studies, 50(8), 430–443. 

https://doi.org/10.9734/ajess/2024/v50i81541 

Nurhemah, N., & Putri, M. F. J. L. (2025). Principal Leadership in Growing a 

Culture of Discipline. QISTINA: Jurnal Multidisiplin Indonesia, 4(1), 1201–

1206. https://doi.org/10.57235/qistina.v4i1.6502 

Owens, J., & McLanahan, S. S. (2020). Unpacking the Drivers of Racial Disparities 

in School Suspension and Expulsion. Social Forces, 98(4), 1548–1577. 

https://doi.org/10.1093/sf/soz095 

Pollock, K., Nielsen, R., & Wang, F. (2025). School principals’ emotionally 

draining situations and student discipline issues in the context of work 

intensification. Educational Management Administration & Leadership, 

53(2), 419–437. https://doi.org/10.1177/17411432231165691 

Ruos, D., Em, S., Bamrungsin, P., & Khampirat, B. (2025). The impact of 

instructional behaviors on learning motivation via subjective task value in 

high school students in Cambodia. Scientific Reports, 15(1), 17344. 

https://doi.org/10.1038/s41598-025-02147-z 

Ruslin, Mashuri, S., Sarib, M., Alhabsyi, F., & Syam, H. (2022). Semi-structured 

Interview: A Methodological Reflection on the Development of a Qualitative 

Research Instrument in Educational Studies. IOSR Journal of Research & 

Method in Education (IOSR-JRME), 12(1), 22–29. 

Sok, S., & Heng, K. (2024). Research on teacher education and implications for 

improving the quality of teacher education in Cambodia. International 

Journal of Professional Development, Learners and Learning, 6(1), ep2401. 

https://doi.org/10.30935/ijpdll/14042 

Suparmanto, Tunas, P. D. B., & Sunaryo, D. W. (2023). THE EVALUATION OF 

ENHANCING CHARACTER EDUCATION PROGRAM. SUJANA 

(Education and Learning Review), 2(1), 66–82. 

https://doi.org/10.56943/sujana.v2.i1.285 

 


